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THE BOWLING GRETIN STATE UNIVERSITY
TEACHER LEARNING CENTER CONCEPT

A SUMMARY STATEMENT

Bowling Green State University has developed the Teacher Learn-
ing Center as a public school-university cooperative approach to teacher
education. Each of these institutiors offers a unique set of resourc: -
to all participants. Teachers, student teachers, schools, the univer-
sity, and especially pupils benefit from additiona{ personnel who pro-
vide: (1) opportunities for individualized instruction, (2) new ideas
and materials, (3) increased professional motivation and competence, and
(4) field-based research and in~service activities.

| A BGSU Center is organized for a team teaching approach with two

student teachers assigned to each cooperating teacher for a period of
eleven veeks. Working as a triad, a team functions to plan, discuss,
research and provide learning experiences that meet pupil's individual
needs. The twenty to twenty-four student teachers placed in a Center
offer a variety of backgrounds and experiences to be used as resources
for all pupils in the school. As a Center, the public school acquires
access to the assets of the BGSU Library and Audio-Visual Centers, and
these advantages are available as additional resources for pupils. 1In
utilizing the student teachers' experiences, capabilities, and their
ideas and materials, the cooperating teachers become more effective as
teachers in their assigned responsibilities.

As 8 major factor of the Center Program, BGSU provides a

vii



full-time, school~based Clinical Supervisor to (1) supervise individ-
ualized programs for student teachers, (2) provide in-service activities
for the school's faculty, (3) offer 1iaison between the university and
the school, and (4) research and develop new and better methods of
learning, teaching, and communicating with kids, teachers, parents, and

community.

viii



THE BOWLING GREEN STATE UNIVERSITY
TFACHER LEARNING CENTER CONCEPT

The Bowling Green State University Teacher Learning Center Con-
cept was developed as a cooperative approach to teacher education, and
is currently in the third year of operation. Designers of the program
recognized the need for morc effective utilization of resources available
in the student teaching program, and the advantages that could be offcred
to pupils 1f the organization allowed for greater Qpportunities in
individualized instruction and shared responsibilities. The BGSU
Teacher Learning Center Concept was conceived as a team approach to lower
the teacher-pupil ratio 1in the classroom, to prouote team teaching, small
and large group instruétion, individual tutoring and counseling, and
increase the variety of instructional techniques and teacher-pupil inter-
action,

Student teachers from Bowling Green State University are placed
in public . 0o0l-university cooperative Centers in the four major areas
of Social Studies, Engiish. Science and Mathematics. Two student teachers
are assigned to each cooperating teacher for a period of 11 weeks. Work-
ing as a triad, the team members f;nction as resource persons to plan,
Present, discuss, research and provide learning experiences that meet
Pupils' individual needs. The teams may use a variety of approaches.
Some alternatives are:

(1) Small and large group instruction, alternating the struc-

ture to fit topic needs for debate, conflict, research,
discussion, and others.



(2) Team leader approach with supportive personnel. One team
member is responsible for planning, presentation and evalu-
ation, with other members doing research, typing, duplicat-
ing, taking attendance, handling make-up work, individu-
alized instruction, and the many other necessary non-teach-~
ing activities of the teacher role.

(3) Individual teacher is responsible for a self-contained class-
roor. for a unit or specific period of time, performing all
the duties of a classroor teacher, while still retaining
access to the team.

The teaching teams ccnceive and use other alternative structures
as best fit their subject areas and individual situations.

ITwenty to twenty-five student teachers are placed in a Center.
They offer a variety of backgrounds and experiences, and these resourses
are available to all pupils in the school. The student teachers bring
new ideas, methods and materials to the classrooms. As a Center, the
public school, in effect, acquires access to the instructional and mater-
1al assets of the Bowling Green State University Library and Audio-Visual
Center, and these advantages are available as additional resources for
their pupils. In utilizing the student teachers' experiences, capabili-
ties, and their ideas and materials, the cooperating teachers become
more effective in their exposure to pupils and in completing their assigned
responsibilities. The cooperating teachers are constantly involved in
teaching, planning, and researching with and for the team. In the Center
concept, the}cooperating teacher does not submft the class to the student
teacher to handle alone for the entire quarter, but instead supplements
the instruction with the capabilities of the whole team.

As a major factor of the Center Program, Bowling Green State

University provides a full-time, school-based Clinical Supervisor to

(1) supervise individualized programs for student teachers, (2) provide




in-service activities for cooperating teachers and other faculty,

(3) offer liaison between the university and the school, and (4) rescarch
and develop new and better methods of learning, teaching, and communica-
ting with kids, teachers, parents, and community.

Since the first responsibility of the public school is to the
development of its pupils and not to serve as a teacher training
institution, it is important to recognize the effects of the student
teaching program on the instructional program of the school. All con-
cerned in this cooperative student teaching program offer a unique set
of resources and the student teaching program is designed to permit the
ready flow of these resources among all participants. To work effectively,
the program must be beneficiai to all'concerned and meet the objectives
as follows:

T0 THE TEACHERS AND THE SCHOOL

1. Increased resources for classroom instruction and research
to provide new and exciting programs for the pupils.

2. Additional personnel with new ideas and methods.

3. A lower pupil-teacher ratio. With the addition of 2 student
teachers per room, a ratio of 10-1 or less may be achieved.

4. Released time for the cooperating teacher, at times, for
rescarch, in-service work, committee work, curriculum
development, etc.

5. Opportunities for more individualized instruciion and
individual work.

6. More planning, in greater detail, to utilize the additional
resources provided by the Center.

7. A healthy psychological effect upon experienced teachers.
Student teachers often inspire the experienced professionals
to greater performance and the cooperating teachers become
more effective in completing their responsibilities to the
pupils.
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Earich the sc' >l program with the many talents of the
student teac!. - in art, music, athletics, and dramatics.
All are additona! resources for the pupils.

An excellent source for employment of beginning teachers
vhose abilities are already scrutinized, with the result
that more valid judgements of possible performance can be
wede .

Flexidility in planning mors activities with the additional
personnel. The classes can do things that were impossible
wvith one teacher.

TO THE PUPILS IN THE SCHOOL

1.

Mditionsl resources, nev ideas and a stimulating learning
climate provided by professionals-in-preparation in a~-ocia-
tiom with experienced professionals.

Increased personnel for individual attention and instruction
88 cooperating and student teachers team for greater effi-
clency and effectivenass.

1O THE STUDENT TEACHTR

1.

4.

7.

Opportunities to develop at their own pace and to reach
higher levels of competency, if capable.

Contacts with outstanding teachers and experiences with
varied techniquer and styles of teaching.

Opportunity to gain experience and ocbsarve the many kinds of
progrems and activities in the school commuaity.

Observation aad contact wvith nev teachers to gain insight into
sany prebless of their first year.

Gain experience im problems of handling “difficult,” "different,”
and "wormal” student growps.

Experience instructional and intersctiom techniques for slow
learners, academically taleated, ss vell ss the "mormsl” students.

Experience toam tesching, differentisted staffing and self-
esntained classroom methods for providing the learning climate.

Develop skills im growp dynamics, questioning, smsll and large
gToup imtersction, planming techaiques, inquity and discovery
teaching programs, defining objectives, developing focused
instructionsal strategies and evalustion.



JO THE UNIVERSITY

1. A program developing "better" teachers with broad and varied
backgrounds of experience in the public school setting.

2. More effective and efficient use of university personnel.
The coordinator no longer spends most of the time traveling,
but can be where he is most useful, with the students in his
charge.

3. 1Increased contact with individual students to effectively
solve the unique problems each encounters.

4. Opportunity to offer and develop in-service programs for
teachers in the cooperating public school.

3. Opportunity for university personnel to relate the theoretical
and the practical as more time is spent in the public school
setting. *

6. Constant and continuous liaison with the public school per-

eonnel and administration to prorote programs in educational
research and development.

The operating bumiget for the Teacher Learsing Gmmters is provided
by the normal sllocations for operation fo the Office of Student Teaching.
No federal monies or other grants are involved. Cost analyses within the
office have determined the opersting cost of the Centers to be comparable
vith the traditional program of individusl placement in many schools. The
Clinical Sepervisor in the Center fulfills a mormsl supervisory load of
20 to 24 studrnt teschers, consistent with the normal loads of non-center
Supervisors. The university provides the salary amd trasml empense -ou1¢-.>
vhile the public school provides the physical facilities, mesterials for
instruction and planning, video-tape equipment, and stipsmés for in-
service yorkshop activities.




THE BOWLINC GREEN STATE UNIVERSITY - WHITMER COMPLEX
TEACLER LEARNING CENTER: A CASE STUDY

The Bowling Green State University - Whitmer Complex Tcacher
Learning Center is located at the Whitmer High School, north of Toledo,
bordering the Ohio - Michigan state lime. It is part of the Washingtoen
Local School Listrict, a portion of which lies within the city boundaries
of Toledo. Washirgtcn Local Schools is the largest local school district
in Ohio with an enrollment of over 11,000 students. Located in a vell
developed and stable suburban community of 76,000, many of the residents
are college graduates with positions of respcnsibiiity im tra professions,
business, and industry. The system includes thirteen slemsntary scasols
as well es the secondary complex. It is located w:thin a 30 minute arive
of BowMimg Creen State University.

Ws secondary complex is compessd of three buildings on a sirgle
site undsr one administrative arrangemsst. The Jefferson Building
enrolls spproximately 950 eighth graders; the Washington Building 95C
ninth graders; and the Whitmer Building 2700 students, grades ten through
tvelve. Mr. Boyd Martin is the principml of the complex. Mr. Don Rebna,
sssociate principsl, and Dr. Ted Aceto, ammistant princigal, were clasely
favolved in the establishmeat and the eparatica of the Cammmr. Dr. Bam
Chase directed the Center for Bowlinmg Camen Stete Universivy.

Tm Whitmer Complex has institusad and continued developwent of

many nev educational tools. These incimds:

-twve msource centers in each building
-& mam~graded approach to learning (one of two such high schools
in the state)



-sn extensive audio visual production center to aid teachers in
the producticn of teaching materials

-8 full and part-time irdependent study program

-8 wodified science open lab concept

-8 semester English elective program

=& semester social studies elective program

-a staggered school day

-commons areas replacing study halls

-grovwing team tecaching programs

-an advanced physical education program, using community
facilities for carry-over sports

-vocational education facilities and progranms

Student teaching positions through the center are avaflable in
English, Social Studies, Science, and Mathematics. Positions are also
svailable in a unique General Studies Frogram. This course is entitlec
"an snd His Environment" amsd is team taught in a five-hour block of
flne by Mathematics, Sciessm, Social Studies, and English teachers, ami

«¥olves a tetally integrated pmegram revolving around sseh concept
28 as; Psychology, Conswser Esemomics, Environment, Law and Society,
eligiom and Values, Ethnic StudSes, Applied Esthetics, Creative
Stmdies, Futurism, and Occupetiems and Professions.

Bewling Green Stass Wmiversity student teachers are involvad ix
weny differemt programs gsdming team as well as imdividual experiences.
Bach has extemsive preparstien in planning for streuctured and umstruc-
tui-l activities, traditiomsl and innovative progzrams, and for pupils et
veried abilities and motivetions. Experience is gained with programs
such as Intermediate Sciencs Curriculum Study (XSCS), a hmmenities
spproach to 8th grade History and English, coursas such as Black Voices.
The American Dream, The Bible as Literature, Chamge, Philessphy, Edeas
tion as well as the more treditional approaches.

Student teachers participate regulsrly in seminar activities

designed to meet their immediate and long-range needs. Group interscties



8
is stressed in activities such as: Behavioral Objectives, Instructicnal
Strategies and Evaluation;. Flander's Interaction Analysis for Self-
Evaluation; Questicning Techniques; Critical Thinking; Audio-Visual Toch-
niques snd Materi:ls; Technical Skills irn Teaching; Group Interacticn
Teckniques and Skills; and Ciscipline. Skills in the classroom for Posi-

tive interaction with pupils are developed and evaluated in a competency-

based program.

Evaluation
Bwaluation of the Bewling Green State University ~ Whitmer

Complex Bemdent Teaching Cemter has been a continueus process. During
the 1973 ~ 1872 sxademic Year, a series of questionnaires were given to
mmmple uhe o nioms of pupils, supervising tecachers and student teachers.
As percsinmd by pupils, cooperating teachers and student teachers, the
sossible Mmpert of the student teaching program on the instructicnal
programams smrveyed in seversal areas. The main questions of concern in
this vewe:

(1) #= a weenlt of the Bowling Green State University Student

Shmsbers and the Center comcept, are the pupils in the
mumbeol receiving more individual attention and individu-~

aijgmed instruction?

(Z) axe the Bowling Green State University Student Teachers
tringing new and different materials, new ideas and aids
w» the Witmer Complex, and are these materials and ideas
imdmg used?

(3) #awe the Powling Green State University Student Teachers
dmd a healthy psychological effect upen the experienced
smsperating teachers to increcse their performance and in-
smsase their effectiveness with pupils?

(4) Wmat should be the attitude of the administration and

taachers in the school about gtudent teachers working in
the school?




Persornel Involvement

The population of this study was composed of: (1) 619 pupils
from grades 8-12 of the Whitmer Complex, (2) 10 cooperating teachers,
reflecting the four major disciplines previously named. The cooperating
teachers' group consisted wholly of experienced teachers, the range of
experience being from 4 to 12 years. All had had previous experiences
with student teachers from as many as 3 different colleges and
universities. (3) 37 | :wting Greem State University student teachers
completing the student teachimg experience auring Fall and Wimter

Quarters, 1971-1972, at the Wwitmer Cowplex.

Methodology

Each pupil, cooperating teacher and student teacher completed

e questionnaire. The questiemnaires were similar for each group, with
cwmptions pertaining to the objectives of the study. The data were col-
X cted from pupils on IBM 1230 amswer sheets sand processed by computer

<« Bowling Creen State University. Cooperating teacher and studemt
mmacher data were collected by direct response on the questiommaire and
smsults tabulated by the investigator. The semple was a population with
sl student teachers (N=37) and cooperating teachess (N-10) respeading.
She pupil sample (N=619) was a complete population, with the exception
«f those wvho happened to be absent on the day the survey wvas takem. No
efforts were made to poll those who were missed due to that abssums.
Students involved in more than one class uith.thc program complessd only

sue questionnaire.
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The items for the questionnaire were provided from a recent study
directed by the Deans and Directors of Michigan Teacher Education
Institutions. This "Student Teaching Impac' <tuw' " was conducted durin-
the Fall of 1969 to determine the effect of student teaching programs
upon coopexating public schools. Educational research consultants fron
3 different imstitutions in Michigan were involved in the plasming of
the study and the development of the survey instrumemts. A tstal of
4397 cooperating teachers and 4483 student teachers responded to the
Michigan survey. For the present study, items were selected from the
"Impart Study’ which were relevent to the Center opsymtion and directed
answers to the questions raised. Some "Impact" items were altered, in
descriptive terms only, to fit the local situation. The pupil question-
naire is a shertened version of the othar instruments. A copy of the

quaamshsnnaive for each group is included in the Appesdix.

RESULTS
Resmits of the study, as they amply to the questions rsised, are
preaamted as, and limited to, absolute amd relative frequency respamse
for emch gesmp (pupil, cosperating teachar, studeat teacher).l Inddivid-

valjeed Instwsction, Studeat Teachers As A Souxce of New and Diffewant

ldame sed Materials, Impact of Student Bagchers on the Effectivemsss of
Coggmrating Teachers and The Suggested Agtitude of Admiméstration amd

T s Toward Student rs are the four variables studies amd dis-

cusesd, as they are percedwad by each geeup.

ladditions] statistical infommmtion is availsble, imclwmiing
cross~e¢sbmlation for all wamiables by grade ami subject.
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1. Individualized Instruction

The philosophy of the wunitmer toua, ... iuncludes "Individualized
instruction, developing a program of learning prescribed to the aptitudes,
abilities and needs of each individual student." It is assumed that if
the people directly involved in the program perceive taas to be hap-
pening, then the Center is possibly having an impact =m the school's
instructional program. When questioned about individsmlized instruction,

pupils (n=619) responded as indicated in the followi g tables.

Table 1.1 -- Because of the Student Teacher's Presemee. To What Extent
Pid You Receive Work (ims::uction, counmsiing, tutoring,)

As An Individual Pupil? ~
.Ab.olute Frequency Bedatiwe Frequency
) (number) (percent)

Posttive . .8

R . 562 90
Regative | 8.4
Response 52 :

Undecided ) 0.8
Totals 619 100

Valid Observations N=619
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Table 1.2 -- Because of the Student Teacher's Presence, To What Extent
Pid Your Teacher Work With You As An Individual Pupil As
Compared To When He Does Not Have A Student Teacher?

Absolute

Frequemncy

nunber
¥ore »
Same B4
Less 88
Undecided 108
Totals 619

Relative
Frequency

(percent)
25.7

42.6
14.2
17.4

99.9

Cumulative
Frequency

(percznt)
25.7

68.3
82.5
99.9
99.9

Valid Ohservations ¥=619

Teble 1.3 -~ To What Extent Was the Amount of Small Group Instruction
. for the Students Changed Because of the Student Teacher's

Presence?
Absolute Relative Cumulative
Frequency Frequency Trequency
(number) (percent) (percent)
More 408 65.9 65.9
Sane 184 29.7 95.6
Less 27 4.4 100.0
Totals 619 100 100

Valsd Obeervations N=619
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Table 1.4 ~- To What Extent Was the Individual Attention To, or Tutor-
ing of, Pupils Changed Because of The Student Teacher's

Pmesence?
Absolute Relative Cumulative
Frequency Frequency Frequency
number (percent) (percent)
More 412 66.6 66.6
Same 174 28.1 %7
Less 33 5.3 169.0
Totals 619 100.0 198.0

Valid Observatisns N=619

.

Cospexating teachers and student teachers replied to the same ques-

tions with the following responses.

Table 1 S — Macawse of the Student Teacher's Presence, To What Extent
* Bid Yeu Work With (instruct, counsel, tutor) Individual

Sugtia?
o ——— —  — ————— — — —_——
Absolute Frequency Relative Frequency
(number) (percent)
Cooperating Student Cooperating Student
__Teacher Teacher feacher Teacher
Positive
Besponse 8 37 80 180
Negative
. Besponsa 1 0 10 °
Undecided 1 0 10 ®
Totals 10 37 100 )

Valid Observetions #=10, N=37
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Table 1.6 -- Because of the Student Teacher's Presence, To What Extent
DPid the Cooperating Teacher Work With Individuals Pupils
As Coumpared To When the Student Teacher Is Not Present?

Absolute Frequency
(number)

Cooperating Student

Teacher Teacher
More 8 28
Same 1 6
Less 1l 0
Undecided 0 3
Totals 10 37

Relative Frequency
(percent)

Cooperating  Studernt
Teacher Teacher

80 75.7
10 16.2
10 0

o _8a

* 100 100.0

Valid Observations N=10, N=37

Teble 1.7 -~ To What Extent Was the Amount of Small Group Instruction ‘
: for the Students Changed Because of the Student Teacher's

Presence?

Absolute Frequency

(number)
Cooperating Student
—Teacher Teacher
More 8 k
Same - 1 2
Less 1 0
Don't Know 0 Bl

Totals 10 k)

Relative Frequency
(percent)

Cooperating  Student

Teacher Teacher
80 .91.8
10 5.7
10 0
] 2.3

100 100.0

‘Valid Observations N=10, N=37



15

Table 1.8 —— To What Extent Was the Individual Attention to, or Tutor-
ing of, Pupils Changed Because of the Student Teacher's

Presence?
Absolute Frequency Relative Frequency
(number) (percent)
Cooperating Student Cooperating Student
Teacher Teacher Teacher Teacher
More 8 3 80 91.8
Same 1 2 10 5.7
Less 1 0 10 0
Don't Know 0 1 0 2.5
Totals 10 37 “100 100.0

Valid Observations N=10, N=37

It should be noted that there is considerable agreement among the

' pupils, cooperating teachers and student teachers that more individualized
instruction and individual attention is being provided for the pupils in-
volved in the program. About 91% of the pupils and student teachers in-
dicated individual pupils were receiving counseling, tutoring, or in-
dividual instruction. 80% of the cooperating teachers agreed. There 1is
agreement that the program structure allows for greater opportunities in
individualization and these opportunities are being accepted by all groups
concerned. The cooperating teacher is available for individual work as
participation in the team permits more time for these important activities.
The chances for individual counseling, instructionm, tutoring and small
group instruction are greater because of the additional personnel. Student
teachers find many opportunities for individualization and the pupils in

the school are perceiving this as an advantage in a large majority of cases.
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2. Student Teachers 2s a Source of New and Different Ideas and Materials

One of the claimed benefits cf the Center approach is the promise
of increased resources for classroom instruction as student teachers pro-
vide new and different ideas and materials. Of related concern is whether
the materials and ideas, once presented, are being used. Pupil response

is as follows:

Table 2.1 — Did the Student Teacher Bring, Develop, Provide, or Sug-
gest Any New or Different Instructicnal Materials?

Absolute Frequency Relative Frequency

(number) (percent)
Positive -
Response 436 70.4
Negative
Response 66 10.7
Don't Know ) 1w 18.9
Totals 619 100.0

Valid Observations N=619

Table 2.2 -~ Did the Student Teacher Suggest or Provide Any Other Kinds
of Aid or Ideas?

Absolute Frequency

Relative Frequency

(number) (percent)
Positive
Response 455 -73.5
Negative
Response 7 1.3
Don't Know 9 15.2
Totals 619 100.0

Valid Observations N=619
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_Ablolute Frequency

(number)
Positive
Response 493
Negative
Response 114
Don’t Know 12
Totals 619

Relative

Frequency

(percent)

79.6

1‘.‘

1.9

99.9

Valid Observations N=619

Cooperating teachers and student teachers ;;erceived the above

ss indicated by the following tables:

Table 2.4 — Did the Student Teacher Bring, Develop, Provide, or Sug-
gest Any Nev or Different Instructional Materials?

Absolute Frequency

(number)
Cooperating Student
Teacher Teacher

Positive
Response 10 3
Negative
Response 0 n
Don't Know 0 S

Totals 10 37

Relative Frequency
(percent)
Cooperating Student
Teacher Teachar
200 89.2
0 2.7
-2- _Ll_
100 100.0

Valid Observacions N=10, N=37
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Table 2.5 -- Did the Student Teacher Suggest or Provide Any Other Kinds
of Aids or ldea?

Absolute Frequency Relative Frequency
(number) _(percent)
Coopet.tins Student Cooperating Student
Teacher Teacher Teacher Teacher
Positive
Response 10 as 100 94.6
Negative
Response 0 1 0 2.7
Don't Know 0 1 0 2.7
Totals 10 3?7 100 100.0

Valid Observation N=10, N=37

Table 2.6 -- Were the Contributions Received and Used?

Absolute Frequency Relative Frequency
(nunder) (percent)
Cooperating Student c t Student
Teacher Teacher °°2:§ﬁ ing Teacher
Positive
Response 10 36 100 97.3
Regative ‘
Response 0 1 0 2.7
Don't Know i I L. i I
Totals 10 » 100 100.0

Valid Observations N=10, N=3?7

One of the goals of the Center prograa is to provide new and dif-
ferent materials and ideas for the benefit of pupils in the classes in-

volved. Even though the pupils are not alwvays involved in planning, thcy
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appear to have perceived that the student teachers are providing these
benefits, and that these aids are being used. Cooperating teachers are
especially aware of these additional resources and unanimously :greed
that there was an increase in ideas and materials available for classroom
utilization. Student teachers, during both quarters, made extensive use
of the Bowling Green State University Library, Audio-Visual Materials
Center, Speakers, films, slides and other aids from campus. They ap-
peared to make valuable use of resources from outside school facilitics,
and supplemented the instructional program with ideas and materials thac
might not otherwise have been used. The individual expertise of student
" teachers was quite evident as they volunteered for.extra duties in extra
curricular areas of the school program. A majority of pupils, cooperating
teachers and student teachers perceived the benefits were provided and
used.

3. The Impac” of Student Teachers on the Effectiveness of Cooperatine
Teachers

It has been stated that stu&ent teachers can have a healthy psy-
chological effect upon experienced teachers as they inspite the experi-
enced professionals to greater performance. As a result, cooperating
teachers can be expected to become more effective in completing their
responsibilities in the classroom. Teachers quite often express frustra-
tion over the many activities and experiences they would like to provide,
but c;nnot because of lack of time and personnel. The Bowling Green State
Pnivorsity Center approach can provide them with the personnel and the

time as a result. These additional personnel, with new ideas and natetiais,

can help provide a lower pupil-teacher ratio, more planning time, and greater



flexibility in planning activities. The te: =, if propewle organized and
used, can increase the effectiveness of (. .0: '‘a-ing temswers in ful:. .ling
their assigned responsibilities. Pupils -~give this - be happening :

indicated in the following tables:

Table 3.1 -- What Effect Do You Fecel Wo: ..ng .r:i Student Teacher- s
Had on the Performance of tw (Cenr erating Teaher

.
Absolute Frequency Relative Fre—-.- .-
(number) (perecent

More

Effective 451 72.9
No

Effect 154 . 24.9
Less

Effective 10 1.6
Don't Know 4 0.6
Totals - 619 100.0

Valid Observations N=619

Table 3.2 -- What Are Your Feelings Abour “*aving Two Student Teacmrers
Working With the Cooperatims -2acher As A Team?

Absolute Frequemcy Reltive Frequency
(number) __Jfpercent)

Effective U 64.1

No

Difference n4 18.4

Bot .

Bffective ' » 124

Totals - .9

Valid Observations N=619
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(ooperatin; teachers and student teachers responded in the

follewiag

Table 3.3 — What Effect Do You Fez2l Working With Studen: Teachers Has
Had Ca the Performanc of the Cooperating - wdacher?

———
—————

Absolute Frequency Relarive Freguoncr
numbe 1) (percent)
Cooperatiug Student Cooperating Stucent
Teacher Teacher Teacher Teack:r
More . =
Effective 8 32 80 86.5
No
Effect 2 1 20 2.7
Less
Effective 0 0 0 0
Don't Know 0 _6_ 0 10.8
Totals - 10 37 - 100 100.0

Valid Observations N=10, N=37

It appears that a significant number of pupils, cooperating == ch-
ers and stmdent teachers zgree that the effactiveness orf th: cooperating
temcher has increased as a result of the Center progrem.

4. Smggestions as to the Attitude of Administration and Teachers Voward
Sendemt Tcachinz

Persons not involved in the Cenfet program have incicated Lhat there
afight be negative feelings toward student teachers and student teaching by
the pupils and teachers in the schesl. If this were the case, then possibly
the bencfits offered are mot beimg wilized. * Pwpils, cespewating - ..C
ams wtudest teackers were ashed how they felt about stmder. teaching. ?2ucil:

raspemded in tha followimg manner:



Table 4.1 — What % You Thins Should Be =me Attitude of the Administra-
tior amd Teacher: in the Schecl About Working With Student

Teachwr: -
Absolute Fesamewrv Relative Frequency
(smmber’ (percent)
Rt s
non:ee - 3.9
Bogals 61% 100.0

Valid Observat. one N=619

.

Coopers-ing teachers amd stmdent teachers recorded their

Taspanses .

Taale 4.2 — Wt Do You Think Should Be the Attitude of the Administra-
tvom amd Teachers in the School About Working With Student

Tcachers?

Absoluse FPommuency

(mmmber!
Cooperating Student
Teacher Teacher

Sesitive
Ssspanse 10 36
Spgative ° 0
fespense
Uacertain 0 _1_
Sotals 10 37

Relative Frequency

(percent)
Cooperating Student
Teacher Teacher
100 97.4
0 0
0 2.6
100 188.0

Walid Obscrvations #=30, W=37



It seems apparent that the Center and the student teachers re guite
amigesme in the school. A strong majority of the respondents of all —re~

gmoups emwe indicated that student tesr-hers should be used.

Seble ¢ - — Effect of Student Teachers on some Instructional Activ.-iz=
As Reported by Pupils, ¢mmperating Teachers, and Studer:
Teachers.
amivie Positive Responsel Negative Responsel
(percent increase) (percent decrease)
Pupil Cooperating Student Pupil Cooverating Student
Teacher Teacher Teacher N L
Small Group 4
I ciom 65.9 80 9.8 4. 10 0
Swevision for ~
=t Yarl 33.9 S0 n.7 13.1 10 0
Palle—up
e 43.3 40 = 10.8 0 10
Emhuwidual - ’
. ton 66.6 80 91.8 5.4 10 0
Sepervision of
Saady Pe ; 46.5 50 73 15.5 10 0
ammmt of
L ] L ] 12. l7
- sl d 50.9 40 75.7 2 10 2
Wiuuipd fas 29.6 30 7s.7 .3 20 13.5
Sxivetien of
55.1 80 78.4 12.3 10 2.7
hptis :

niéd Geervarions N=619, N=10, N=37

1389 minus total of positive swd negative responses equals no chauge
ar dom’t know.



Tabde % _ — School-Relatesd activiTses Engaged in 9y Coopemmring ~ :acher”
Puring Tize S -uent T esarTers were “resent As Bmporte . -
Cooperating Tcaaxhers am Student Teacwers.

Axtivit- Pomixive Mwusel Negatiwe Respo-re-o:
(persmen: . (percen: N
Coope. ting Ytudent “ooperat——- Sonde—
Teaacnet eacher Teacher T te-
Tosm
Toachiwg 180 9.4 0 2.8
Visitax ons 80 75.7 paol .z
Coomni $2e
Bork &0 8.0 20 0
Ressarch -
(Plamning, etc.) 100 8.0 . 0 2.7
Professimmsl
Beadie—7 . 90 75.7 10 2.7
Worirdag Wirh S £
or B taf 80 78.4 20 5.7
s"““. "l : - 21.6 80 57

Vaiid Gbserwarions F=¥W_A X=37

1389 nines total of mesit—mm and wegstiee sempenses equils me chanze
or daw"t amw.
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Summery amd Canclusions

This study was instituted to answer four ~ajor questions concern-
twg the possible impact of the Bowling Green State University - Whit—-or
omplex Student Teaching Center on the imstructional program of the
sceool. The Center wa: devised as a cooperative approac to teacher
edwcatisn beneficial to pupils, teachems, scheols, studemt teachers and
the uniwersity. It was assumed that if the program could help increase
nimwidualized instruction and attentiem to pupils, provide additional
Demsurces in ideas and materials to be wsed with the pupils and increase
tae effectiveness of the cooperatimg taachers in their interaction with
mupils, then the program would be a success. It appeared impruiable to
msasape these variables in terms of papil gain, so esaluation co sisted
of -msrweying the perceptions of those msst closely imvolved in t= pro-
KT All cooperating teachers (=10). all pupils (=619), witt -e
emmmmtion of those absent on the days of testing, were polled to sample
the=r opinions. Fach person immo.ived —smmpleted one mmestionnaire

Besults of the survey appear quime satisfyimg. Pupils, cooper-
andmg teschers and student teachers agmse as to the walue of the -regram

in-meeting the objectives or bemefits e» stated. Pive hundred srxry-

Smm pupils (90.8%) felt they wate recedwiup individmalised instsscrion
"mamugp of the stwient teacher’s pregeggs. IgmEpesesenly two—thisis of
MR _pupils surveyed indicatec they wese receiving wore individes] atzws—
Lol Pecause of the student teacher's pmesemce. Approximmtely @87 of the
puguils felt the new ideas and msmmwrials browght to the sehool by student+

temchers were being used, while BT of the cooperatimg teachers and 977
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of the student teachers agreed.

Abowe three~fourths of the pupils responded the cooperating

teachers had become more effective as teachers as a result of the

student teachers presence, and 807 of the cooperating teachers and 86.57

of the studemt teacher concurred. As a further indication of their

swppert for the program, 96.1% of the pupils polled indicated the pro-

accepting student teachers in the school.

Tis study appears to indicate the Bowling Green State Univer-
sity - Whitwer Complex Student Teaching Center is h;ving a favorable
inpart ap the instractional program of the school. The anticipated
bemafits mmpm to be occurring and the pupils in the school are the major
recipients of the advantages gained.

Tme center c ncept, in addition, appears to have had recogniz-
able ef¥ec:zs on the improvement of teacher education, both pre-service
and fm-serviice. Stmdent teachers are developing skills in team teaching,
indtmddusltyed instruction, cooperative planning, and many others. Cooper-
ating teschmmm are iwvolved in the same processes as they work comsistent-
by ia sesm Gesshing, imstesd of twrm teaching, to meet the nemds ef the
puplls Sw Weir change. They are imvolved with new materials, challenged
with wew Sdeas in semfusrs and workshops, and are involved with other
unfmersity and public school persommel in working to increase effectiveness
in the closemsen. Wis added inwelvewent and enthusiasm appears to be
sucessufully affectimg cooperating teacher performance, and provides the
BGSU Bemciver Educatiem Program with a positive and satisfyin'g dimension

in tessher preparation.
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1.

STUDENT QUESTIONNAIRE

Wi.1t 1s your sex?

1. Male 2. Female

28

Questions 2 through 7 deal with any changes in individualized instruction
provided for students which may have resulted from the student teacher's
presence.

2.

3.

To what extent did you receive work (instruction, counseling,
tutoring,)as an individual pupil?

-

l. A great deal 3. A little bit
2. To some extent 4. Not at all

To what extent did your teacher work with you as an individual
pupil as compared to when he does not have a student teacher?

1. Much more than usual 4. Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual 6. Don't know

To what extent was individual help or counseling provided you
during non-class hours as compared to what would have been possible
if the student teacher had not been present?

1. Much more than usual 4. Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual 6. Don't know

To what extent did conferring with the student teacher take time
of the teacher so he had less time for individual work with pupils?

l. Frequently 4. Never
2. Sometimes S. Don't know
3. Seldom

To what extent did planning with the student teacher take the time
of the teacher so he had less time for individual work with pupils?

l. Frequently 4. Never
20 somtius 50 mn't knw
3. Seldom
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7. To what extent was re-teaching necessary after tre student teacher

taught?

1. Frequently 4, Never

2. Sometimes 5. Don't know
3. Seldom

Questions 8 through 16: To what extent were any of the following
instructional activities for the students changed because of the student
teacher's presence?

8. Amount of small group instruction

l. Much more 4. Somewhat less
2. Somewhat more 5. Much less
3. No change 6. Don't know

9. Provision for make-up work

1. Much greater 4. Somewhat less .
2. Somevhat greater 5. Much less
3. No change 6. Don't know

10. Follow-up exams

1. Much better 4. Somewhat poorer
2. Somewhat better : 5. Much poorer
3. No change 6. Don't know

11. 1Individual attention to, or tutoring of, pupils

1. Much more 4. Somewhat less
2. Somewhat more S. Much less
3. No change 6. Don't know

12. Supervision of study periods

l. Much better 5. Much poorer
2. Somewhat better 6. Does not apply
3. No change 7. Don't know

4. Somewhat poorer

13. Supervision of playgrounds, hallways, etc.

1. Much better 5. Much poorer
2. Somswhat better 6. Does not apply
3. No change 7. Don't know

4. Somevhat poorer

14. Amount of material covered

1. Much more 4. Somewhat less
2. Somewhat more S. Much less
Q 3. No change 6. Don't know
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16.
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Discipline

1. Much better 4. Somewhat poorer
2. Somewhat better 5. Much poorer

3. No change 6. Don’t know
Motivation of pupils

1. Much better 4. Somewhat poorer
2. Somewhat better 5. Much poorer

3. No change 6. Don’t know

Questions 17 through 24 deal with the contributions the student teachers
may have made to the school program. Did they make any specific contri-
butions to the school, pupils, or teachers, such as:

17.

18.

19.

20.

21.

22.

23.

Supervise youth groups in meetings, programs, trips, tours, etc.?

1. oOften 2. Sometimes 3. No
Give talks to parent's groups?

1. Often 2. Sometimes 3. Y
Perform recess, lunch, playground, or hall duty?

1. Often 2. Sometimes 3. No

Did the student teacher bring, develop, provide, or suggest any
new or different instructional materials?

1. A great many 3. No
2. Some 4. I am not sure

Did the student teacher suggest or provide any other kinds of aid
or ideas?

1. A great many 3. No
2. Some 4. I am not sure

How do you feel the contributions (20 and 21) were rece.ved?

1. They were used

2. They were not used

3. 1 wvas discouraged from making such contributions
4. I really did not have much to offer

How many hours per week on the average did the student teacher
teach the supervising teacher's assigned classes?

l. Less than an hour a week 4. Eleven to fifteen hours a week
2. One to five hours per week 5. Sixteen to twenty hours a week
3. Six to ten hours a week 6. More than twenty hours a week
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24. How many hours per week on the average was the supervising teacher
avay from the classroom while the student teachers were teaching
his assigned classes?

1. Less than 1 4. 11 to 15
2. 1l¢to$ 5. 16 to 20
3. 6 to 10 6. More than 20

Questions 25 through 32: To what extent did the supervising teacher
engage in any of the fcllowing activities during the time the student
teachers were teaching in his assigned class?
25. Team teaching with the student teacher?

1. A great deal 3. Not at all
2. To some extent 4. Don't know

26. Visitation in other classrooms or schools?

1. A great deal 3. Not at all
2. To some extent 4. Don't know -

27. Committee work in the school with pupils and/or staff?

1. A great deal 3. Not at all
2. To some extent 4. Don't know

28. Research

1. A great deal 3. Not at all

2. To some extent 4. Don't know
29. Professional reading or writing

1. A great deal 3. Not at all

2. To some extent 4. Don't know

30. Work with staff of school or department

1. A great deal 3. Not at all
2. To soms extent 4. Don't know

31. Participating in supervising teacher seminars or other in-service
activities dealing with student teaching

1. A great deal 3. Not at all
2. To some extent 4. Don't know

32. Assisting the principal or other teachers

1. A great deal 3. Not at all
2. To some extent 4. Don't know
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Queetions 33 and 3J4: To what extent was the time the supervising teacher
spent on the following activities changed because of the student teacher's
absence?

3.

35.

37.

Help to individual students

1. Increased a great deal 4. Reduced to some extent
2. Increased to soms extent S. Reduced a great deal
3. Remained about the same 6. Don't know

Evaluating students' progress snd activities

1. A great many extra hours 3. No extra hours
2. Some extra hours

What effect do you feel working with student teachers has had on
the performance of the supervising teacher?

1. Has made him a nuch more effective teacher

2. Has made him a more effective teacher

3. Has had no effect on hie tesching .
4., Has made him & less effective Leacher

S. Has made him a much lese effective teascher

6. 1 am unable to judge

What do you think should be the attitude of the administration
end teachers in the school sbout working with student teachers?

1. 8Should aggressively eeek etudent teschers

2. 8Should seek student teachers

3. Should accept student teachers 1if agked

4. Should resist having student teachers in the school
S. 8Should refuse to have student teachers in the school
6. I am unable to judge

What are your feelings about having two student teachers in the
claserooa working vith the eupervieing tescher as a tesm?

1. Team ie¢ very effective
2. Team ie¢ effective

J. No difference

4. Team 1e¢ not effective
S. Team causees confusion

Aseuaing the tesm membere are resource people for your use and benefit,
how many do you feel can do the deet job?

1. Eight 4. Tvwo
2. 8ix S. One
3. Prour
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1,

3.

5.

7.

34
TEACHER QUESTIONNAIRE

which of the following are you now?

1, A supervising (cooverating, sponsoring) teacher
2. A supervising teacher, but with a part-time

administrative assignment in addition to teaching
3. A school administrator

What is your sex?
1., PFemale 2, Male
Which statement best describes the community in which you teach?

1., Large central city (e.z. Cleveland, Toledo)
2. Large suburban community (e.g. ?qcky River, Washington
Local) -
E. Small suburban community (e.g. Oregon, North Olmstead)
" Medium sized city (e.g. Lorain, Lima)
5, Small city or rural area (e.g. Bowling Green, Norwalk)

How many years of teaching have you completed including
this year? :

1, or less years
2. to 7 years
3. 8 to 12 years
. More than 12 years

How many different colleges or universities have been
represented by the student teachers with whom you have worked?

1, One 4, Pour to six
2, Two 5. More than six
3. Three

With how many student teachers have you worked in the last
five years? (Include your current student teacher or teachers)

1., One 5. Pive

2, Two 6. Six to ten

z. Three ?. 9Yore than ten
. Mour

How well do you feel your student teacher was prepared to
enter student teaching?

1. Extremely well prepared 4, Minimally prepared
2. Well prepared 5. Inadequately prepared
3. Adequately prepared
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8. In this assignment, how was your student teacher placed?
1. With you as a single suvervising teacher
2. 1In a team teachinz Center (e.g. Whitmer, Navarre)
3. With two or three different teachers (not team teaching)
L, In a special program different from above :
9. What is your current teaching assignment?
1. Grades K, 1, ¢ 5. Middle School
2. Grades 3, 4 6. Junior High
3. Grades 5, 6 7. Senior High
4, All elementary grades 8. All grades K-12

10, To what subject area or teaching fleld are you primarily

assigned? (Check one answer only for items 10 and 11)
1. All elementary subjects 6. Elementary Ungraded
2., Art 7. Poreign Language
3. Business Education 8. Home Economics
4, English 9, Mathematics
5. Elementary Departmental 16. Music
or Block Program
11. S .
1. Physical Ed, Elementary 6. Social Sciense-
2. Physical Ed, Secondary English Combimation
3. Science (Biology, Chemistry 7. Sovecial Education
Physicss 8. Speech
4. Science (General, Natural, 9. Vocational or
zarth) Industrial Arts
5. Social Studies (including 10. Other
History)
QUESTIONS 12 THROUGH 17 deal with any changes in individualized
instruction for the pupils which may have resulted from
your student teacher's presence.
12. To what extent did your student teacher work with
(instruct, counsel, tutor) individua pupils?
1. A great deal 3. A little bit
| 2. To some extent L, Not at all
13. To what extent did you work with individual pupils as

o not have a student teacher?

b,
5.

compared to when you

1.
2,
3.

Somewhat less than usual
Much less than usuaa

Much more than usual
Somewhat more than usual
About the same as usual
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14, To.what extent was individual help or counseling provided
your pubils during non-class hours as compared to what
would have been possible if you had not had a student

teacher?
1. Much more than usual 4, Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual

3. About the same as usual

15. To what extent did conferring with your student teacher
take your time so you had less time for individual
work with pwpils? :

1. PFreguently 3. Seldom
2., Sometimes 4, Never

16, To what extent did planning with your student teacher take
your time so that you had less time for individual work

with pupils? .
1. Preguently 3. Seldom
2., Somstimes 4., Never

17. » what extent was re-teaching necessary after the
semdent teacher taught?

l1.. Frequently 3. Seldom
2., Sometimes 4. Never

QUESTIONS 18 THROUGHE 26: To what extent were any of the following
itmstructional activities for your pupils changed because of
your student teacher's presence?

18, Amount of small group instruction

1, Much more 4, Somewhat less
2, Somewhat more 5. Much less
3. No clange
19, Provision for makeup work
1. Muoh greater | 4, Somewhat less
2. Somewhat greater 5. Much less
3. No change

20, Pollow-up exams

1. Much better 4, Somewhat poorer
2. Somewhat better 5. Much poorer
3. No change
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21, Imdividual attention to, or tutoring of, pupils

1, Much more 4, Somewhat less
2. Somewhat more 5. Much less
3. No change

22. Swpervision of study periods

1. Much better 4, Somewhat poorer

2, Somewhat better 5. Much poorer

3. No change 6. Does not apply
23. Sspervision of playgrounds, hallways, ete.

1. Much better 4, Somewlat poorer

2. Somewhat better 5. Much poorer

3. JNo change 6. Does mot apply

2, Amammt of material covered

1. NRMuch more 4, Somewhat less
2., Somewhat more 5. Much less
3. Bo change

25. Bascipline
1, Much better 4, Somewhat poorer
2. Somewhat better 5. Much poorer
3. No change

26, Wotivation of pupils
1. Much better 4, Somewhat poorer
2. Semmwhat better 5. Much poorer

3. ¥s change

QUESTIES 27 TWROUGH 34 deal with the contributions your
student teacher may have made to the school program, Did
your student teacher make any svecific contributions to the
school, pupils, or teachers, such as:

27, Supervise youth groups in meetings, programs, trips, tours, etc.?

1. Often 3. No
2, Sometimes 4, Don't know

28, Give talk to parent's group?

l. Often 3. No
2, Sometimes 4, Don't know

29, Perform recess, lunch, playground, or hall duty?

" %. gften 2. No'
,EMC . ometimes . Don't know
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Bad your student teacher bring, dmweloon, provide, or
samzest any new or different imstsactional materials?

1. A great many 2, S 3. ¥o

31.. Ped yomr student temsher mmggaxt or provide any other

32,

kinds of aid or jdees?
1, A great mamy 2. Samw 3. Mo

¥What use were you alire to masire of twe *ontributioms
(30 amt 71) of yowr studamt temsber?

1. 1 used thema
2. 1 did not mee them

. 1 had to discourare him from ecr—ewributing too freely

{ My student teacher really did >z~ haswe too mmch to offer

How mamy hours ver week on the averasse Wiiti your stulent
teacher teach your assigned classes?

1. Less than an hour per wask 4, 11 %0 15 h/ab,

2. 1 to 5 hours per week 5. 16 a3 30 hhlak,
3. 6 to 10 hours per week 6. Mase than 20 h/wk.
Bew many heurs per week on the averase we yau sbde to ¥»

asay from the classroom while yemr stydewt tsacher was
tsaching ysst assigmed clasess®

1. less than one &, 11 to 15
2, 15 5. 16 to M
3. & = 10 6. wore thaa 20

QUESTIONS 35 THROUGH 43: T what extent did you engage in any of
the following activities during the time yeur student teacher

35.

36.

37.

38.

teaching?
Team teaching with your student teaclm?

1. A great deal

2, To some extent

3. Not at all
_Vikitatlon in other classrooms or schsols?

1., A great deal 2. To some extemt 3. Not st all
Committee work in the school with pupils and/or stafr?

1. A great deal 2. To some extemt 3. Not at all
Research

1. A great deal 2. To some extent 3. Not at all



39. Professional reading or writimg

1. A gréat deal 2. To ssme extent 3. Not at all
40, Wesking with staff of school ar department

1. A great deal 2. 7o same extent 3. Not =t all

41, Pawmeicipating in supervising tescher semimars or other
inemervice activities dealing with student teaching

1., A great deal 2. To ssme extent 3. Not at all
42, assisting the principal or other teachers

1. A great deal 2. To some extent 3. Not at all
43. Social or recreational activitiss (coffee breaks, workouts)

1, A great deal 2. To ssme extent 3. Not at all
44, How many hours ver week on the awerage do you sstimate

you spent in the physical pressmse (close enowgh to see or
talk with) of your student tescher?

1. Less than 10 S. 26 to ®

2. 10 to 15 | ltog

3. 16 to 20 T. ¥ to

&, 21 to 25 4. fare than 40

45, Maw &34 the presence of a studemt teacher affect the
aversge number of hours per week you spent at school
as compared to when you do not have a student teachor?

1. Added more than 6 m/wk. 6. Redmced by up to 1 h/wk.
2. Added 3 to 6 h/wk. 7. Redmced by 1 to 3 h/wk,
3. Added 1 to 3 h/wk. 8. Redmced by 3 to 6 h/wk.

. Added up to 1 extra h/wk. 9. Reduced more than 6 h/wk.
5. Had no effect

46, How 4id your student teacher's wresence affect the averags
mumber of hours per week you waeisd on job related activities
away from school?

. AMded more than 6 Wwk. 6. Reduced by up to 1 h/wk.
Added 3 to 6 h/wk. 7. Reduced by 1 to 3 h/wk.
Mded 1 to 3 h/wk. ‘ 8. Reduced by 3 to 6 h/fwk.
Added up to 1 extra h/wk. 9. Reduced more than 6 h/wk.
Had no effect

WMEWN -
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QUESTIONS 47 THER
spemt on any of

of ywur student

47. Temmhing
1. Inc:
2. Inx
3. Bem:

48, Lesaan plms
1. Imm

2. Imd
3. Bem:

49, Paper grad!'
l. Inecs
2. Incy
3. Bem
98. Help to im
1. I=m
2, I
3. I
QUESTIONS 51 ™
following activ
teacher?
S1., Plaaning w
l, A g
2, Som
$2. Evalwating

l,. A g
2. Som

$3. Holding ca
a part of

l, A g
2. Som

54, Preparing

l. A g
2, Sonm
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{ROTJGH 50: To what extent was the time you
f the following activities changed because

t teacher's presemce?

sreased a great deal
sreased to some extent
mained about the same

mning
greased a great deal

greased to some extent
mained about the same

ding
creased a great deal

creased to some extent
mained about the same

ndivideal students
ereased a great deal
ereased to some extemt
mained about the same

HROUGH 57:

5.

b,
5.

Reduced to some extent
Reduced a great deal

Reduced io some extent
Reduced a great deal

Reduced to some extent
Reduced a great deal

Reduced to snms extent
Reduced a great deal

To what extent did you engage in the

vities because of the presence of the student

with or for your student teacher

great many extra hours
me extra hours

3.

No extra hours

g your student teaecher's progress or activities

great many extra hours

me extra hours

3.

No extra hours

.asual and/or personal conversations not really

' student teaching

great many extra hours

me extra hours

: additional reports

great many extra hours

)me extra hours

3.

3.

No extra hours

No extra hours
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55, Makinmg additional preparation for teaching

1. A great many extra hours 3. No extra hours
2. Some extra hours '

56. Holdimg tedevhone conversations or other conferences
with your student teacher

1. A great many extra hours 3. No extra hours
2. Some extmm hours

57. How many timses we= week on the average did you have
contact with yowr student teacher outside of regular
working homsw at the school? (Telephone, conferences, social)

1. Nome b, 7 to 9
2. 1 % 3 5. 10 or more
3. bt 6

$8. How mmmy days during student teaching did your student
teschar Bandle classes for you while you were away for
regsems other than student teaching busine.s (Professional
work, regwest of the principal or other veoble, personal or
privete affairs outside of school) in which a substituts
would hawe had to be hired if the student teacher had not

been there?
1. s 4, 4 to 7
2. lams than one 2.' 8 to 10
3. 13 . More than 10

99. What effect do you feel working with student teachers has
had on yowur own teaching performance?

1. Hes made me a much more effective teacher
2. Hes made me a more effective teacher

3. Hes had no effect on my teaching

4, Hes made me a less effective teacher

5., Nws mede me a much less effective teacher

60. What 4o you think the attitude of the administration
and teachers in your school should be about working with
student teachers? -

Should aggressively seek student teachers

Should seek student teachers

Should accept student teachers

Skhould resist having student teachers in the school
Should refuse to have student teachers in the school

wEWwNO-




42

61. If you were starting over, would you accept another student
teacher with similar credentials from the same institution
under the same general circumstances?

1. I would accept with enthusiasm
2. I would accept

3. I feel neutral about it

4, I would probably decline

5. I would refuse

62. How much help has the uriversity coordinator (supervisor)
provided you?

1. All the help I felt was necessary

2. Most of the help I felt was needed
3., Some of the help I felt was needed
L, Little of the help I felt was needed
5, No help at all

63. How many times did you request help from the university
coordinator (supervisor)?
1. Many times
2. Several times
3. Not at all

64. Has the university coordinator been helpful to you with
any matters not directly concerned with student teaching?

1. He has gone out of his way to be helpful
2. He has helped when asked

3. He has not helped

L, No such help was needed

65. Would you want your student teacher to teach in your
building or system next year?

1., Yes

2., No, but would recommend him in a different system
or building

3. No

66, Why was this student teacher assigned to you?

1. I voluteered since I feel a profesesional obligation
to help vrepare future teachers .

2. I volunteered only because I fely pressure from an
administrator to 4o 8o

3. I volunteered because I thought a student teacher
would be helpful to me in verrforming my school duties

L, 1 volunteerad because I {21t that as a team we
could vrovide exceptional educational experiences
for the punils,

5, I 4id not volunteer but was requested by an
sdministrator to take the student teacher

6. I was forced to work with the student teacher
against my will
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STUDENT TEACHER QUESTIONNAIRE
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3.

5.

7.
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STUDENT TEACHZR QUESTIONNAIRE

Which of the following are you now?

1., A sincle student teacher
2. A married student teacher

What is your sex?
l, Male 2., Pemale

Which statement best describes the community in which
yon are doing student teaching?

1, Large central city (e.g. Cleveland, Toledo)
2. Large suburban community (e.g. ?ocky River, Washington
Local
2. Small suburban community (e.g. Oregon, North Olmstead)
o Medium sized city (e.g, Lorain, Lima)
5. Small city or rural area (e.g. Bowling Green, Norwalk)

How many times have you student taught including the

present assignment?

l, One 2, 1Two 3. Three
In this assignment, how were you placed?

1. With a single suvervising teacher
2, In a team teaching Center (e.g. Whitmer, Navarre)
3. With two or three different teachers (but not team
ssaching)
-4, In a special program different from above.

What is your primary student teaching assignmemt?

l. Orades K, 1, 2 S. Middle School
2. Grades 3,4 « Junior High
2. Grades 5,6 7. Sendor High

« All elementary grades 8. All grades K-12

To what subject area or teaching field were you primarily
assigned for student teaching? (Check one answer only
for Questions 7 and 8)

1. All elementary subjects 6. Elementary Ungraded

2. Art 7. Poreign Language
B. Business Education 8. Home Economics

. English 9. Mathematics
5. Elementary Devartmental 10, Music

or Block Program
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8.

1. Physical Sducation (E1) 6. Social Science-

2, Physical Education (Sec) English Combination

3. Science (Biology, Chemistry 7. Special Education
Physicss 8. Speech

4, Science (General, Natural, 9. Vocational or
Earth) Industrial Arts

5. Social Studies (including 10, Other

History)

QUESTIONS 9 THROUGH 14 deal with any changes in individualized
instruction provided for the pupils which may have resulted
from your presence.

9. To what extent did you work with (instruct, counsel, tutor)
individual pupils?

1. A great deal 3. A little bit
2. To some extent 4, Not at all

10, To whét extent did your supervising teacher work with
imdividual pupils as compared to when he does not have
a student teacher?

1. Much more than usual 4, Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual 6. Don't know

11. To what extent was individual help or counseling provide1
the pupils during non-class hours as compared to what wouid
have been possible if you had not been present?

1. Much more than usual 4, Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual 6. Don't know

12. To what extent did conferring with you take time of the
teacher so he had less time for individual work with pupils?

1, Prequently 4, Never
2, Sometimes 5. Don't know
3 . Seldom

13. To what extent did vlanning with you take the time of the
teacher 80 he had less time for individual work with pupils?

1., Prequently 4., Never
2., Sometimes 5. Don't know
3. Seldom
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14, To what extent was re-teaching necessary after you taught?

1. Prequently 4, Never
2. Sometimes 5. Don't know
3. Seldom

QUESTIONS 15 THROUGH 23: To what extent were any of the following
instructional activities for the pupils in your supervising
teachers assigned classes changed because of your presence?

15. Amount of small group instruction

1. Much more 4, Somewhat less

2. Somewhat more 5. Much less

3. No change 6. Don't know
16, Provision for make-up work

1. Much greater 4, Somewhat less

2. Somewhat greater 5. Much less

3. No change 6. Don't know
17. Pollow-up exams

1. Much better 4, Somewhat poorer

2. Somewhat better 5. Much poorer

3. No change 6. Don't know

18, Individual attention to, or tutoring of, pupils

1, Much more 4, Somewhat less
2. Somewhat more 5. Much less ‘
3. No change 6. Don't know

19, Supervision of study periods
1, Much better 5. Much poorer
2. Somewhat better 6. Does not apply
z. No change 7. Don't know

. Somewhat poorer '

20. Supervision of playgrounds, hallways, etc,

1. Much better 5. Much poorer
2, Somewhat better 6. Does not apply
. No change 7. Don't know

. Somewhat poorer
21, Amount of material covered

1. Much more k., Somewhat less
2, Somewhat more 2. Much less
3. No change . Don't know
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23.
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Discipline
1. Much better 4, Somewhat poorer
2. Somewhat better 5. Much poorer
3., No change 6. Don't know

Motivation of pupils

1, Much better 4, Somewhat poorer
2., Somewhat better 5. Much poorer
3. No change 6. Don't know

QUESTIONS 24 THROUGH 31 deal with the contributions you may have
made to the school program, Did you make any specific contri-
butions to the school, rupils, or teachers, such as:

24,

25.

26,

27.

28,

29.

30.

Supervise youth groups in meetings, programs, trips, tours, etc,?

1, Often 2, Sometimes 3. No
Give talks to parent's groups? -
1, Often 2., Sometimes 3. No

Perform recess, lunch, playground, or hall duty?
1., Often : 2, Sometimes 3. No

Did you bring, develop, provide, or suggest any new or
different instructional materials?

1, A great many 3. No
2. Some . I am not sure

Did you suggest or provide any other kinds of aid or ideas?

1, A great many
2, Some
B. No

. I am not sure

How do you feel your contributions (27 and 28) were received?

1. They were used

2, They were not used

3. 1 was discouraged from making such contributions
4, I really did not have much to offer

How many hours per week on the average did you teach your
supervising teacher's assigned classes?

1. Less than an hour a week 4, Eleven to fifteen h/wk.
2. One to five hours per week 5. Sixteen to Twenty h/wk.
3., Six to 10 hours per week 6. More than twenty h/wk.
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31. How many hours per week on the average was your supervising
teacher away from the classroom while you were teaching his
assigned classes? :

1., Less thanl 4, 11 to 15
2, 1 to 5 5. 16 to 20
3. 6 to 10 6. More than twenty

QUESTIONS 32 THROUGH 40: To what extent did your supervising
teacher engage in any of the following activities during the
time you were teaching in his assigned class?

32, Team teaching with you?

1. A great deal 3. Not at all
2. To some extent 4, Don't know

33, Visitation in other classrooms or schools?

l. A great deal 3. Not at all
?., To some extent 4, Don't know

34, Committee work in the school with pupils and/or staff?

1. A great deal 3. Not at all
2. To some extent 4, Don't know

35. Research

1. A great deal 3. Not at all
2. To some extent 4, Don't know

36. Professional readinz or writing

1. A great deal 3. Not at all
2., To some extent 4, Don't know

37. Work with staff of school or department

l. A great deal 3. Not at all
2. To some extent : 4, Don't know

38. Particivating in supervising teacher seminars or other
in-service activities dealing with student teaching

1, A great deal . 3. Not at all
2, To some extent 4k, Don't know

39. Assisting the principal or other teachers

1. A great deal 3. Not at all
2. To some extent 4, Don't know
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Social or recreational activities (coffee VPeaks, workouts)

1. A great deal 3. Not Ay all

2. To some extent 4, Don‘t kpow

How many hours ver week on the average do ¥oy eStimate You
spent in the physical presence (close enoySh to see or talk
with) of your supervising teacher?

1. Less than 10 5. 26 to N
2. 10 to 15 6. 131 to 3%
3. 16 to 20 7. 36 to H9
L, 21 to 25 8. more tMyp 40

How did your presence as a student teacher af feCt the
average number of hours per week your supeTviding teacher
spent at school as compared to when he doegs oy have a
gstudent teacher?

1. Added more than 6 h/wk., 6. ReduteQ Py up to 1 h/wk.

2. Added 3 to 6 h/wk. 7. ReduceQ Py 1 to 3 h/wk.

3, Added 1 to 3 h/wk,. 8. Reduced vy 3 to 6 h/wk.

4, Added up to 1 h/wk, 9. ReduceQ by More than 6 h/wk.
5. Had no effect 10. I am vhgbPle to judge.

QUESTION 43 THROUGH 46: To what extent was the lime Your
supervising teacher spent on the following activities
changed because of your presence?

43,

45.

46,

Teaching
1. Increased a great deal 4, Redycey to some extent
2. Increased to some extent 5. Red\ceq a great deal
3. Remained about the same 6. Dof'y know

Lesson planning

1. Increased a great deal 4. Redyc®q to some extent
2. Increased to some extent 5. Redyceg a great deal
3. Remained about the same 6. DoR'y know

Paper grading

. 1. Increased a great deal L, Rgdan¢ to some extent
2. In d to some extent 5. Redyctd a great deal
3. Remained\about the same 6. DoR'y kRow

Help to individual students
1. Increased a great deal 4. Re@uced to some extent
2. Increased to some extent 5. ReQuced a great deal

3: Remained about the same 6. Dot yhow
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QUESTION 47 THROUGH 52: To what extent did your supervising
teacher engage in the following activities because of your
presence?

L7.

48,

49,

50.
51.
52,

53.

Planning with you

1. A great many extra hours 3. No extra hours
2, Some extra hours

Evaluating your progrfess and activities

1, A great many extra hours 3. No extra hours
2. Some extra hours

Holding casual and/or personal conversations not really
a part of student teaching

l. A great many extra hours 3. No extra hours
2, Some extra hours

Preparing additional reports ot
1. A great many extra hours 3. No cxtra hours

2, Some extra hours
Making additional preparations for teaching

l. A great many hours 3. No extra hours
2. Some extra hours

Holding telephone conversations or other conferences with you

l. A great many hours 3. No extra hours
2, Some extra hours

How many times ver week on the average did you have contact
with your supervising teacher outside of regular working
hours at school?

1. Less thanl ’ b, 7 to 9
2. 1 to 3 . 5. 10 or more
3. 4 to 6

How many hours do you estimate you spent doing volunteer
work in the community where you were assigned for student
teaching (youth groups, home service, church work, and the
like) during your student teaching period?

1., None at all 4, 16 to 30 hours
2. 1 to 5 hours 5. more than 30 hours.
3. 6 to 15 hours
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55, What effect do you feel working with student teachers
has had on the performance of yrur su.¢<~vising teacher?

Has made him & much more = "7 - tive -acher
Has made him a more effectiyv~ - acher

Has had no effect on his te ¢~ .,

Has made nim a less effect.v¢ - =-zher

Has made him a much less ef°:.ive teacher
. I am unable to judge

(o SUR 3§ 1 X ol

56. What do you think should be the attitude of the
administration and teachers in the scao.l to which you
were assigned about working with student teachers?

. Should a=zzressively seek stuaa2nt teachers

. Should seek student teachers

Should acceont student teachers if asked ,

Should resist having student teachers in the school
Should refuse to have student teachers in the school
« I am unable to judge

OMN FWwW v
o o o

-

57. What recommendations would you give your friends about
accepting a student teaching assignment in the same school
with the same suvervising teacher (or in the same project)?

1. Accevot with enthusiasm 4, Try a different assignmen-
2. Accevt : 5, Reject the assignment
3. Be necutral

58. How much help has the university coordinator (supervisor)
provided you?

1. All the helov I felt was necessary

. Most of the help I felt was needed

. Some of the help I felt was needed

. Little of the help I felt was needed
. No help at all

WwEWN

59, How many times did you request help from the university
coordinator (supervisor)?

1. "esweat many times
2. several times
3. Not at all

60. To what extent have your supervising teacher and/or other
school personnel been helpful to you on matters concerned
with student teaching?

1. They have gone out of their way to be helpful
2. They have helped when asked
a. They have not helped

« No help was needed
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Would you acceont a teaching vosition if offered for
next year in the building or system in which you did
your student teaching?

1. Yes .
2, No, because I intend to go to graduate school
3. No, because I plan to live in another geographic area
4, No, for personal reasons
5. No, for professional reasons
6. No, because I have decided not to teach
Why were you assigned to this particular student teaching
situation?
l. I requested this school or area.
2. I requested this kind of program or project
3. I had no particular preference and was placed in
this assignment by the university
4, I really preferred a different assignment but was
placed in this one by the university
5. I was required to accept this assignment even

though I expressed a strong preference for a
different one.



